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	Emotional intelligence is a person's ability to manage emotions related to oneself and others. Aspects of emotional intelligence include self-awareness, self-regulation, motivation, empathy, and social skills. Emotional intelligence needs to be improved so that students can obtain optimal learning outcomes. One way that can be done is to use the Think Pair Share (TPS) cooperative learning model in the teaching and learning process in the classroom. TPS is a teaching strategy that can help students construct their minds and make students actively involved in discussing activities and sharing results with their friends in class. This study aims to describe the application of the TPS model in improving students' emotional intelligence. The method used is a systematic literature review, namely the study of previous articles in a structured and planned manner. Based on the results of the study, it was found that the application of TPS model learning can improve students' emotional intelligence.
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	Kecerdasan emosional ialah suatu kemampuan seseorang dalam mengelola emosi yang berkaitan dengan diri sendiri maupun orang lain. Aspek dalam kecerdasan emosional diantaranya adalah kesadaran diri, pengaturan diri, motivasi, empati, dan keterampilan sosial. Kecerdasan emosional perlu ditingkatkan agar siswa dapat memperoleh hasil belajar yang optimal. Salah satu cara yang dapat dilakukan ialah dengan menggunakan model pembelajaran kooperatif tipe Think Pair Share (TPS) dalam proses belajar mengajar di kelas. TPS merupakan strategi pengajaran yang dapat membantu siswa mengkonstruksi pikirannya serta membuat siswa terlibat aktif dalam kegiatan berdiskusi maupun berbagi hasil dengan temannya di kelas. Penelitian ini bertujuan untuk mendeskripsikan penerapan model TPS dalam meningkatkan kecerdasan emisonal siswa. Metode yang digunakan adalah tinjauan pustaka sistematis yaitu penelaahan terhadap artikel sebelumnya secara terstruktur dan terencana. Berdasarkan hasil penelitian diperoleh bahwa penerapan pembelajaran model TPS dapat meningkatkan kecerdasan emosional siswa. 
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INTRODUCTION
Emotional intelligence is a factor that influences students' school success in non-cognitive fields (Tam, H. L., et al., 2021; Prafitriyani, S., et al., 2019). Hasanzadeh dan Shahmohamadi (2011) reveal that emotional intelligence is the ability to identify and control emotions in oneself and others. According to Lyons and Schneider (2005) students with high emotional intelligence encourage better performance and perceive learning as a challenge, while students with low emotional intelligence encourage lower performance and perceive learning as a threat. 
However, emotion is one aspect that is neglected when learning mathematics. Emotions are ignored because students are judged on how well they solve mathematical problems, the ability to understand mathematical literacy, mathematical skills, and so on (Tam, H. L., et al., 2021). Meanwhile, when students will solve problems, emotional intelligence will affect the steps they will take. Difficulty in solving problems is one of the impacts of low emotional intelligence and students will experience confusion because they cannot respond naturally and positively to emotional conditions (Gohm, et al., 2005). So that efforts are needed to improve the emotional intelligence of students in schools (Nor et al., 2016). 
So, from the explanation above, to improve students' emotional intelligence, researchers have a solution by utilizing a learning model. One of the learning models that can be applied in classroom learning and theoretically able to develop students' emotional intelligence is the think pair share (TPS) cooperative learning model. TPS is a cooperative learning method developed by Lyman in 1981 at the University of Maryland and focuses on interactions between students in the classroom. In its development, this method is designed to help students think about certain material, requiring students to elaborate their own ideas and share them with other students (Usma, 2015). So, the TPS model can be applied with the aim that students' emotional intelligence can be improved in learning mathematics. Then the question arises, how can teachers improve students' emotional intelligence? Can using the TPS model help teachers to improve students' emotional intelligence in learning mathematics? Therefore, in this article, researchers will describe ways that teachers can improve emotional intelligence in learning mathematics through the TPS model. The discussion in this article is divided into three sub-topics, namely (1) emotional intelligence in learning mathematics, (2) the TPS model, and (3) increasing emotional intelligence in learning mathematics with the TPS model. 
METHOD
The development of this article is used as a research method to examine the literature in order to find out how the development of emotional intelligence in learning mathematics with the TPS model. The steps of the literature review are as follows. (1) identifying mathematics education articles related to emotional intelligence and the TPS model, (2) investigating information about the importance of emotional intelligence and the TPS model, (3) data analysis, where in this study in the form of opinions expressed by experts, these data are used as a basis to strengthen the research arguments compiled, and (4) making conclusion.
RESULTS AND DISCUSSION
Emotional Intelligence
The ability to identify emotions in oneself and others, manage emotions and relationships with others well, and motivate oneself is known as emotional intelligence (Meyer and Fletcher, 2007; Petrides, 2010). Mayer, DiPaolo, and Salovey (1990) define emotional intelligence as a type of social intelligence that involves observing emotions, both one's own emotions and those of others, distinguishing them, and providing information to guide one's actions and thoughts. According to Rahman (2019) emotional intelligence is the ability of a person to properly adjust his emotions according to the indicators of this intelligence, so that he has good feelings and brings him to positive intelligence. Kelly and Kaminskienė, (2016) explains that emotional intelligence is the ability to manage and suppress emotions, the ability to use humor and play challenges, and the ability to handle conflict in a positive and confident way. Thus, emotional intelligence is a person's ability to control his own emotions and the emotions of others in interacting in the surrounding environment.
Emotional intelligence based on Goleman (Meyer and Fletcher, 2007) consists of five aspects, namely self-awareness, which means being aware of how we feel at a certain point and using it to guide when making life decisions, having a real view of self-efficacy and having great self-confidence. Self-regulation, which is conscious to guide, express and control emotions and use them in interactions and daily activities. Self-motivation means the ability to always use enthusiasm and desire to generate energy to achieve better situations, the ability to take initiative and act effectively, and the ability to remain resilient in the face of disappointment and failure. Empathy is the ability to feel other people's feelings, understand other people's perspectives, trust each other and the ability to interact with different individuals. Social skills in the form of skills in interacting with various people around them. 
	Based on the five aspects described above, it can be explained the indicators of each aspect in learning mathematics. Indicators of self-awareness are indicated by the ability to recognize one's strengths and limitations as well as beliefs about one's own abilities. Indicators of self-regulation are shown by being responsible for their actions and accepting and being open to new views. Indicators of self-motivation are indicated by the drive to be better to achieve optimal results. Indicators of empathy are shown by being able to understand and respect the opinions of others. Indicators of social skills are demonstrated by collaborating with others for a common goal.
	Emotional intelligence will encourage good learning behavior and make the learning experience more effective (Ningsih, et al., 2016). The right learning model will help students improve their emotional intelligence. Thus, it will be described how to improve emotional intelligence by analyzing the relationship between emotional intelligence indicators and the TPS model stage. 
TPS Model
The teaching model that focuses on student activities in small groups and collaborates in the context of academic learning is known as the cooperative model (Tanujaya and Mumu, 2019) Cooperative learning is a model designed in which the teacher plays an important role as a facilitator, providing a bridge of understanding for students at a higher level according to their grades (Kurjum, et al., 2020). The cooperative model has many types that can be applied by teachers as a learning strategy. One type of learning technique is Think, Pair, Share (TPS).
	TPS is an instructional strategy in persuading student involvement in the classroom by giving students topics to think about in order to generate individual opinions and share them with others (Sucaromana, 2012). According to Kothiyal et al., (2012) Think-pair-share (TPS) is an active learning strategy in the classroom where students work on activities, first individually, then in pairs and finally as a whole in class. TPS has three parts: time to reflect, collaborate with a partner, and collaborate with the larger group (Bamiro, 2015). is an active learning strategy in the classroom where students work on activities, first individually, then in pairs and finally as a whole in class. TPS has three parts: time to reflect, collaborate with a partner, and collaborate with the larger group.
The TPS learning stages are Think, Pair, and Share. According to Slavin in Wahyuni, the TPS learning stage begins with the teacher presenting the lesson in class and the students are divided into several teams. In the Think stage, the teacher asks questions in class and students are instructed to think of the answers themselves. In the Pair stage, students are asked to work with their partner to agree on an answer. The last stage, namely Share, the teacher asks students to share the agreed answers in their groups with other class members (Wahyuni, 2018).
Activities in Think, Pair, and Share can have a positive impact on students' cognitive and psychological abilities. Various research findings confirm that the TPS model can improve various aspects of mathematics learning, such as communication skills (Rifa’i and Lestari, 2018; Nurulaeni and Ismaniati, 2019), learning motivation (Irma et al., 2020; Razak, 2016), student interest in mathematics (Hetika, et al., 2018), self-confidence (Herman, et al., 2021), critical thinking (Nugraha, et al., 2018), and concept comprehention ability (Asria, 2019). TPS has been recommended for its advantages of allowing students to express their reasons, reflect their way of thinking, and obtain immediate feedback for their understanding (Ardiyani, et al., 2019). 
However, there are several obstacles to using the TPS model in learning mathematics. Tanujaya et al (2017) found that the application of the TPS model did not work well in the mathematics learning process because of the dominance of intelligent students in class activities. This dominance occurs because students with low abilities are always waiting for the presentation of the smarter students. As a result, not all students are involved in the process of generating solutions even though all students have the answer to the task. In addition, Tanujaya (2019) revealed that students with lower knowledge levels were shy to express opinions during discussions in learning with the TPS model.
Improving Emotional Intelligence Through TPS Model in Mathematics Learning
The first stage of the TPS model, namely Think (thinking) begins with the teacher asking questions in class and students are instructed to think of their own answers. At this stage, the teacher helps students to construct the ideas that are in their minds individually. They will write some thoughts in response to the questions. This stage has the potential to show the ability to recognize one's strengths and limitations in the thought process. This is in line with Demirci and Duzenli (2017) which states that in the thinking stage, they can identify strengths and weaknesses when writing down their answers. The second stage is Pair, where the teacher asks students to work with their partners to agree on an answer so that this stage can encourage students to accept and be open to new views. At this stage, students exchange ideas with group members under the guidance of the teacher and try to solve the problems shown by the teacher, so that the scaffolding process comes out. This process has the potential to show an attitude of working together with others for a common goal because through scaffolding in group work, students will help each other to complete work and solve problems in their learning (Muhfahroyin and Santoso, 2019). Discussions conducted at the Pair stage encourage students to take responsibility for their actions. This is evidenced by the results of research (Mahyiddin, 2019; Stark, 2016) which reveals that group discussions can train students to be responsible for a task. The Pair stage makes students interact with their friends. Citrawati et al. (2020) revealed that when interacting, a student can compare the thoughts and knowledge that he has formed with the thoughts and knowledge of other students and has the potential to show confidence to be better to achieve optimal results because students are challenged to develop their thoughts and knowledge. In addition, students will communicate the ideas that are in their minds and consider the ideas of other people in the group. These activities have the potential to demonstrate the ability to understand and respect the opinions of others. In line with Ardiyani et al. (2020) that when discussing students will learn to appreciate the diversity and differences that exist. With collaboration, students are more willing to listen to the views of others, share ideas, clarify differences and build new understandings (Gillies, 2008). The last stage is Share, where the teacher asks students to present the results of the discussion with their partner in front of their classmates. At this stage, students are guided by the teacher to provide opinions about the results of the discussion of each group then students and teachers conclude the learning outcomes. This has the potential to show students' confidence in their own abilities because Mahyiddin (2019) explains that when explaining the results of discussions with their own ideas, students will train themselves to communicate in front of the class so that they can grow self-confidence regarding their abilities. Furthermore, the Share stage can encourage students to take responsibility for their actions. This is in line with Bamiro (2015) who said that the Share stage can make students more willing to take risks and suggest ideas because they have "tested" the idea with their partner.
Based on the explanation of the integration of the stages of the TPS model and indicators of emotional intelligence, it produces the following scheme.
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Figure 1. Integration of TPS model stages and Emotional Intelligence Indicators
	It is clear that the TPS model has an effect on students to increase emotional intelligence in learning mathematics. This can be a consideration for teachers to apply the TPS model in the classroom in order to optimize emotional intelligence which has a positive impact on student learning outcomes.
CONCLUSION
Based on the literature review, it can be concluded that the TPS model can improve students' emotional intelligence in learning mathematics. At the Think stage, it can potentially show the ability to recognize one's strengths and limitations. At the Pair stage, it has the potential to show an accepting and open attitude. to new views, showing an attitude of responsibility for their actions, showing confidence to be better to achieve optimal results, showing the ability to understand and respect other people's opinions, and showing the ability to work together with others for a common goal. At the Share stage, you have the potential to show confidence in your own abilities and show an attitude of responsibility for your actions. So that emotional intelligence can be accommodated in the learning process, it is recommended for mathematics teachers to choose the right learning model in improving emotional intelligence, one of which is by using the TPS model.
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