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Abstract. In learning mathematics, Adversity Quotient (AQ) is very important to be developed in students. AQ will determine the student's actions in a condition that is not okay, and how to control it. Through good AQ, students can not only master everyday problems, but students can have intelligence that every action in solving problems will think first. This will appear reflective intelligence in students whose actions are based on reasons and goals. For this reason, it is necessary to conduct a more in-depth study on how to develop students who have low AQ in learning mathematics in reflective intelligence, what is meant by Adversity Quotient and reflective intelligence.
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INTRODUCTION

In learning mathematics, Adversity Quotient (AQ) is very important to be developed in students [1]. AQ can solve obstacles into a good opportunity [2]. Students who have a high AQ will have the enthusiasm to face the challenges of everyday life by sticking to solving the problems they are encountering. They are not easily discouraged by these conditions even though they face more severe. Conversely, if students have a low AQ, they will avoid challenges and eliminate responsibility for overcoming the problem.
As a determining factor for success in learning mathematics, AQ will determine the actions of students in conditions that are not okay, and how to control them [3]. Through good AQ, students can not only master everyday problems, but students can have intelligence that every action in solving problems will think first. This will appear reflective intelligence in students.
Reflective intelligence is very meaningful because it can solve mathematical problems by first analyzing the problem, what the right strategy is to respond to the problem, and conducting an evaluation to fix the problem [4]. Students who have this intelligence can recall the knowledge that has been owned and stored in their memory to solve difficult math problems for students.
For this reason, it is necessary to conduct a more in-depth study of the background described above, so this article will discuss how to develop students who have low AQs in learning mathematics in reflective intelligence, what is meant by Adversity Quotient and reflective intelligence.
Method

The method used in this paper is a literature study. Literature study is a method for grouping several references or sources related to the topic of writing [5]. The author determines the keywords to be used according to the topic of writing. The key words are Adversity Quotient and reflective intelligence. Furthermore, the articles that have been selected, read, studied, analyzed, and summarized into one discussion in this article.

Discussion and Result

A. Adversity Quotient
Adversity Quotient is the students' fighting spirit in solving the problems they are facing [6]. AQ can provide benefits for students to overcome laziness, prevent setbacks, and solve a problem [7]. Students will learn to respond and solve several questions from existing problems, so that the experience gained can be improved or developed properly through AQ [8].
The following are the types of students seen from the concept of Adversity Quotient [9]:
1. Quitter Type (Students who Quit)
This type of student in the AQ concept is a student who is not responsible for the problems he faces. They will ignore, don't dare, and give up in solving math problems. Quitter students don't like challenges so it's better to quit than to experience deep frustration, when the one who causes the frustration is himself.
2. Champers Type (Camping Students)
In contrast to the quitter type above, the champers type has the will to try to deal with the existing problems, but seeing the problems that keep crashing, these students finally choose to give up. Students with this type easily feel satisfied with what has been achieved, so they do not try as much as possible and just enough. In action, champers students do not want to take too big a risk and do not need to get a high score, which is important to pass and not remedial.
3. Type of Climbers (Student Climbers)

Goals or targets in this type of student are very applicable. Climbers are interpreted as having a high AQ. This student chooses to continue to survive in the struggle against various things that will continue to hit. In learning mathematics, this type tries as much as possible to complete it well and on time.
The main components that are the main dimensions determining AQ and can be abbreviated as CO2RE are [10]:
1. Control (Control)
Control or control is a person's ability to control and manage an event that causes difficulties in the future. Control asks how much control do you feel over an event that creates difficulties? The key word here is feel. Actual control in situations is almost impossible to measure. Perceived control is much more important. This self-control will have an impact on subsequent actions or responses made by the individual concerned, regarding the hopes and ideals of the individual to keep trying hard to realize his wishes no matter how difficult the situation is.
It's about how far a person feels in control of an event from a predicament that occurs. A person with a high AQ will feel in control of what is happening and believe that he or she can do something to improve a difficult situation. Occur. A person with a high AQ will feel in control of what is happening and believe that he or she can do something to improve a difficult situation.
2. Origin and Ownership
Origin and Ownership question the question of who or what is the origin of the difficulties? To what extent do I acknowledge the consequences of that difficulty? How far a person blames himself, or how far someone blames others or the environment for the source of difficulties and how far a person admits his difficulties. People with low AQs, blame themselves destructively and give negative labels for their inability to deal with adversity. As a result, this person is paralyzed by excessive guilt and does not take any action.


3. Reach
How far a person allows adversity to reach the other side of life and how a problem interferes with other activities. The lower the score of the reach component, the more likely one is to perceive adverse events as being catastrophic, and allow them to spread. Thinking of a difficulty as a disaster that will spread very quickly can be very dangerous because it will cause damage if left unchecked. Conversely, the higher a person's R component score, the more likely a person is to limit the range of his problem to the event at hand.
4. Endurance
Endurance is the last dimension on students' AQ. This dimension is an aspect of individual resilience. This relates to the individual's view of the permanence and temporality of ongoing difficulties. The effect of this aspect is on expectations about good or bad future circumstances. The lower the AQ, the person will see the problem easily giving up, on the contrary, if the AQ value is high, the person's resistance data is able to face the difficulties that occur.

B. Reflective Intelligence
Reflective intelligence is the intelligence possessed by students who are persistent, active, and by considering the right reasons and making conclusions as solutions to problems that occur [11]. Students who have reflective intelligence will solve problems accompanied by reasonable reasons, can defend their opinions, and analyze before acting. Reflective thinking includes interpreting a problem, making conclusions, assessing, analyzing, being creative, and metacognitive activities [12]. Thus, teachers in learning can achieve learning targets and produce new learning approaches when they take place that have a good impact [13].

C. Develop low AQ in students in reflective intelligence
How to develop and apply AQ to students who have low reflective intelligence [9], namely:
1. Listened
Listening to the response to adversity is an important step in changing an individual's AQ. Individuals try to realize and find if there is a difficulty, then ask themselves whether it is a high or low AQ response, and realize which AQ dimension is the highest.
2. Explored
At this stage, the individual is encouraged to explore the origin or find the cause of the problem. After that, find out which one is the fault, then explore alternative appropriate actions.
3. Analyzed 
At this stage, the individual is expected to be able to analyze what evidence causes the individual to be unable to control the problem, evidence that the difficulty must reach other areas of life, as well as evidence why the difficulty must last longer than it should. These facts need to be analyzed to find several factors that support an individual's AQ.
4. Do 
Students are expected to be able to take real action after passing the previous stages. Previously, it was hoped that individuals would be able to obtain additional information in order to control difficult situations, then limit the range of continuity of problems when difficulties occur.

In this case also added by communicating and creating new schemes. The following is an example involving reflective activity. Someone wants to know how to multiply two decimal fractions, say 1,2 and 0.57. So we can explain that the decimal point can be omitted first, then multiply 12 and 57 in the usual way and then the decimal point is re-entered by counting the sum of all the digits behind the comma [14].
Another example is that a child may not be able to complete 16 x 25 quickly, but after being given instructions that 16 x 25 can be written as 4 x (4 x 25) = 4 x 100, it is possible to immediately find the answer, which is 400. At the same time, it is hoped that the child will also be able to complete other multiplications such as 24 x 25 quickly, and even complete 25 x 25. If a child can complete all of them, this will show that the child has achieved a simple scheme and not just an answer to a particular question.
CONCLUSION

In general, the results of this study describe how to develop students who have low AQ in reflective intelligence. This shows self-awareness for students and teachers in carrying out teaching and learning activities in the classroom. Teachers who pay less attention to their students can also affect students' AQ, so the teacher's role is very important.
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